Abstract-This study aimed to investigate the Iranian language learners' ideas of the ideal English lesson. Two kinds of English lessons, form-focused and communicative were taken into account. Moreover, the current study set out to investigate the relationship between the learners' conceptions of ideal lesson and their gender. The collection of data was accomplished by administering a modified 10-item survey questionnaire to 100 advanced English learners of a language institute in Hamedan. The participants were randomly selected to complete the questionnaire, reflecting their opinions regarding the ideal English lesson. Accordingly, the results of the study indicated that advanced Iranian learners preferred communicative activities such as having lots of active discussions, working independently of the teacher, doing funny activities (e.g., singing happy songs and playing games) and using real-life materials (e.g., TV, magazines) more than form-focused activities such as teaching items of language (e.g., grammar and vocabulary), correct pronunciation, revising grammar, correcting most of the grammatical mistakes and guiding most of what they do. It was also found that there is a significant difference in learners' orientations towards communicative activities based on their gender, with males scoring higher on those items.
the L2 literature. In the following section a brief review of the existing literature on the issue will be provided.
II. REVIEW OF LITERATURE
Students' conceptions of an ideal English lesson have not been a controversial issue until recently. Upon the review of literature of some studies, students' ideas towards English class activities have been positive.
In 1988, Willing conducted a study on learners' preferred learning activities. The participants of the study, who were 515 migrant students in Australia, were given a survey about their ideal learning activities. The survey included 30 activities. The students' responses were analyzed on a 4-point scale (1 is low and 4 is high). The results indicated that the learners had positive perceptions towards more form-oriented activities like pronunciation practice, error correction by the teacher, teacher's explanations, learning new vocabulary, studying grammar and discovering their own mistakes (see Appendix A).
Conversely, another study by Nunan (1995) , contradicted the results of the previous study, because 60 participants of this study who were ESL teachers in Australia, showed positive perceptions towards more communication-oriented activities. In the same vein, Peacock (1998) investigated the ideas of 158 learners in an institute in Hong Kong. In his study, the usefulness of eleven activities was explored. The findings suggested that the learners believed that more non-communicative activities were more useful than communicative activities for their learning (see Appendix B).
One of the most promising and challenging areas of research in this field is that of Littlewood and Liu (1996) . 2156 students were asked to answer a twelve-item questionire. It is worth emphasizing that this study had one advantage over the previous studies, because it made a distinction between liking an activity and its usefulness. But similar to the other studies, the activities in this study were rank-ordered. The findings suggested that the learners perceived communicative activities as the most enjoyable and non-communicative activities as the most useful for their own learning (see
In support of Littlewood and Liu's study, Green (1993) investigated learners' conceptions of 17 classroom activities as enjoyable or effective. The results were in the same line with the previous studies and communicative activities were considered enjoyable and non-communicative activities were considered useful by the learners (see Appendix E). In Li Li's study (2007) , students' opinions and expectations of class activities were explored through a 17-item questionnaire. The students' (who were 245 first-year non-English majors) responses showed that the majority of the students preferred participating in group discussions to the other activities Later on, Bremen and Capel (2007) conducted a study on students' views of the ideal English lesson, based on Westhoff's Penta Pie (2003) . The study was carried out at Cornerstone College in South Africa and the United World College of the Adriatic in Italy. According to the results in both countries, there was not a significant difference in the students' visions of the ideal English lesson.
Finally, in newest recent study in this field, Littlewood (2010) explored the students' ideas regarding classroom activities in four different countries (Hong Kong, Japan, Singapore and China,). Firstly, students were interviewed about their ideal English lessons. Thereafter, a questionnaire consisting of 10 items was designed based on the initial interviews. A group of 410 tertiary students gave their opinions on their ideal classroom lesson on a four-point scale. The final analysis through factor analysis indicated that the students' responses reflected a difference between characteristics of communicative and non-communicative activities and three kinds of lessons were concluded; communication-oriented lesson type, consisting of items such as: 1. relaxing atmosphere, 2. plenty of active discussion, 3. using authentic materials, 4. lots of enjoyment; form-oriented lesson type, consisting of items such as: 1. teacher teaching new language items (e.g., grammar and vocabulary), 2. teacher correcting most of the grammatical mistakes, 3. revision of grammar; and control-oriented lesson type, consisting of items like: 1. teacher paying a lot of attention to correct pronunciation, 2. teacher guiding most of what students do, 3. teacher correcting most of the grammatical mistakes (Littlewood, 2010, pp. 14-15) . It was also found that there were significant variations between countries regarding the learners' conceptions of ideal English lessons.
Considering the importance of learners' involvement in class activities and exploring their conceptions of ideal English lesson, leading to learners' engagement and their effective learning and also because of the scarcity of such studies in an Iranian context, this paper aimed at investigating the Iranian students' conceptions of the ideal English lesson. Further, this study intended to determine the difference between male and female students' conceptions of an ideal English lesson.
Thus, the present study is an attempt to investigate the following questions: 1. Do the Iranian students prefer communicative-oriented activities or form-oriented activities? 2. Are the students' conceptions of an English lesson gender sensitive?
III. METHODOLOGY
Participants:
In this study, a sum of 100 (50 males and 50 females) advanced English language learners of a language institute in Hamedan were randomly selected to complete a questionnaire, reflecting their opinions regarding the ideal activities in the English language class. They ranged in age from 17 to 25 and participated in the study voluntarily.
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2. Procedure: The subjects were assigned to two groups; each group consisted of 50 male and 50 female students. Thereafter, through purposive sampling, 10 language learners were opted for the interview sessions during which the participants expressed their opinions on ideal English lesson. The themes of the interviews consisted of the role of a good language learner, the role of a good language teacher, the main characteristics of an ideal English lesson, acceptable rules of classroom behavior and acceptable rules of classroom management (see Appendix F). Because of the similarities between the themes of the interviews with those in Littlewood's study, his questionnaire was adapted and used by the present researchers (see Appendix G).
The questionnaire comprises 10 items (5 items related to communicative and 5 items related to non-communicative categories) on a four-point scale, ranging from "strongly disagree" to "strongly agree" and they were coded as strongly disagree=1, slightly disagree =2, slightly agree=3, strongly agree=4.
Since the participants were advanced English language learners, the questionnaire was administered to the participants in the target language (English). First of all, the purpose of the questionnaire was explained and during the completion, the researchers were present and guided the students whenever it was necessary. It was recommended that 5 minutes for completing the questionnaire would be enough. The participants were aware that their answers would be used just for research purposes and the questionnaires would be kept confidential.
IV. DATA ANALYSIS AND RESULTS

A. Qualitative Analysis
As it was previously mentioned, 10 language learners were opted for the interview sessions during which the participants expressed their opinions on ideal English lesson. Each interview was transcribed and the transcriptions were sorted out and analysed to seek patterns which emerged from the data. A framework including 5 categories was generated. They were the themes of the interviews consisting of the role of a good language learner, the role of a good language teacher, the main characteristics of an ideal English lesson, acceptable rules of classroom behavior and acceptable rules of classroom management (see Appendix F). Here, two examples from the transcribed interviews are provided:
Example 1:
I like English classes, because we have lots of fun; we play games, sing songs, tell jokes; we laugh a lot. We are really happy. There is a friendly atmosphere in the classroom. The teacher is like our friends, not an authority who controls all our behaviors. I can talk about my feelings and emotions because my English teacher and classmates understand me and help me (A female language learner, March 15, 2012).
In the example above, a female language learner mostly talks about the affective aspects of an English class from her own point of view and puts a strong emphasis on relaxing atmosphere and having fun (e.g., singing happy songs, telling jokes and playing games). She does not mention any pedagogical and learning aspects of her experience in the class. It is clear for this student's words that the ideal English lesson for her is the one which can primarily help her relax and socialize with her classmates and teacher. As to the strong influence of the affective factors in learning a foreign language, such a student may be quite ready to learn whatever is being taught in the class in the friendly and relaxing atmosphere. Because when the so-called 'affective filter' is low, the flow of information in the learning and teaching situation is smoother (Krashen, 1981) . The fact that she does not refer to any form-focused exercise, does not necessarily mean that she considers the class as a place for mere fun, socialization and leisure activities; it just indicates her preference for communicative and real life activities over more mechanical form-focused exercises in the class. March 17, 2012) .
In this example, it can be clearly seen that the language learner is not satisfied with the way things are in her English classes. Use of real-life materials (e.g., TV, newspapers, and magazines) and having lots of active free discussions are of utmost significance to her. Additionally, he mentions his strong lack of interest in form-focused activities like practicing grammatical forms (grammar, grammar and grammar!) In contrast, he prefers learning vocabulary items by watching films, substantiating and supplementing form-focused activities within communicative activities.
B. Quantitative Analysis
The data were fed into the computer and then analyzed by The Statistical Package for the Social Sciences (SPSS 19). A paired-samples t-test was conducted to evaluate whether the participants' orientations were towards communicative-oriented activities or form-oriented activities. As it is shown in table 1, the results indicates that the mean score for communicative activities (M =15.62, SD =2.14) is higher than the mean score for form-focused activities (M =14.35, SD =2.79). Therefore, the participants preferred communicative activities more than form-focused activities. A paired-samples t-test was also conducted to investigate the effect of gender on learners' perceptions. The following table shows that there isn't a significant difference between males (M=13.78) and females' (M=13.92) preferences regarding form-focused activities. 
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V. CONCLUSION AND DISCUSSION
The findings of the study present a picture on the Iranian learners' opinions of the ideal English lesson. In fact, the present study set out to investigate the learners' conceptions regarding form-focused and communicative lesson types through a 10-item questionnaire. Also, the current study focused on the learners' preferences by considering their gender. The results indicated that Iranian students preferred communicative activities such as having lots of active free discussions, working teacher-independently, doing funny activities (e.g., singing happy songs and telling jokes) and using real-life materials (e.g., TV, newspapers and magazines) more than form-focused activities such as teaching new grammatical points and vocabulary items, correct pronunciation, revising grammar, correcting most of the grammatical mistakes and guiding most of what they do. It was also found that male learners were more inclined towards communicative activities than females. Considering the form-focused activities, the differences between males and females were not statistically significant.
The implications of the current study for teachers and materials developers are rather tantalizing. It is exceedingly significant to note that the role of learners' ideas, opinions, preferences and needs in syllabus design, materials productions and teaching is of utmost significance. Because as it was previously mentioned, if the types of materials and the way of teaching them are compatible with the students' interests and preferences, students' engagement will increase and learning process may be more effective. As such, the investigation of the learners' opinions and preferences
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is worthy of attention. It is also important not to overlook that the findings of this study should be interpreted within certain limitations and reservations. For one thing, the limited number of participants and statements of the questionnaire is worthy of attention. Another limitation of the current study pertains to the fact that it doesn't distinguish between learners' preferences based on usefulness and learners' preferences based on enjoyability. Put differently, some learners preferred lessons because they were useful and the others' preferences were related to enjoyablility of activities.
However, it is clear that the teacher, the class atmosphere, the course contents and materials, as well as personal characteristics of the students will have an influence on the learners' ideas of the ideal English lesson. There is much work to be done before researchers, teachers and language learners to substantiate the findings of the current study.
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